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CHAPTER I 
PURPOSES AND EXPECTED.. OUTC.OMES•... DIFFICULTIES 
OF THE TASK. SUMMARIES .OF PURPOSES . .AND 
OUTCOMES, GUIDnm PRINCIPLES, METHODS 
OF PROCEDURE. VALIDITY OF THE STUDY. 
DIVISIONS OF THE QUESTIONNAIRE 
Purposes and Expected Outoomes 
One of the ever-pressing needs in the field of 
education. and in all phases of life, is constant reval­
uation of preparation for the task of building a better 
citizenship. Each individual should develop his talents 
and abilities to the highest degree in order to be able 
to contribute to this task of uplifting society. Surely. 
no one group deserves more consideration than the thou­
ends of music educators who are striving to make life 
happier, fuller, and more complete, for the youth of our 
State and Nation. With this idea in the foreground, this 
study of the music teachers' evaluation of training which 
they received in colleges and schools of music has been 
undertaken with the hope that the results may be of help 
to them in furthering the cause of music education in 
Indiana. The study has included an evaluation of the music 
training and other activities of the secondary schools in 
order that educators may know the training offered in 
secondary schools which our music teachers believe con­
tributes directly to the future sucoess of music students 
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in courses leading toward public school music teaching. 
Limitations 
It is admitted that the task as outlined ie a diffi­
cult one and has its limitations. In the first place, a 
oomplete evaluation of training would necessitate securing 
the opinions of more than one thousand Indiana teachers 
actively engaged in music education. Seoond, the prepar­
ation received by these teachers has been of a varied nature, 
and each teacher is situated in an environment different 
from that of other teaohers and therefore affecting the eval­
uation of the training he has reoeived. Third, the abilities 
and talents of the teaohers differ widely and, owing to the 
variations in the teaching assignments, the task of deter­
mining what is meant by suocess is a relatiVe matter. Final­
ly, the evaluation of training must be affeoted by the sub­
jeotive opinions of the teachers. In the last analysis, 
probably the only objective evidence we may have of the 
value of training in any subject field or specialized course 
is in the actual results obtained in the teaohing field. It 
is evident that success in any field depends on the material 
with whioh we work, the equipment available, and the support 
given by coworkers. 
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Purposes and Outcomes 
The purposes of the study may be summed up as tollows: 
1) TO learn from public school musio 
teaohers in Indiana what they believe to be the ideal prep­
aration for the teaching at musio. 
2) To asoertain how nearly the training 
of these teachers hae approaohed the ideal program. 
3) To learn how our educational institu­
tions -- seoondary schools and schools of higher learning 
may further the development of teachers in training. 
The expected outcomes are: 
1) The development of criteria to serve 
as a guide for teachers actively engaged in music eduoation 
in Indiana. 
2) The formulation of ideals to serve as 
a guide for students entering upon, or pursuing, training to 
qualify them for effective work as music educators. 
Guiding Principles 
The following prinoiples have been aocepted as a basis 
for the study. Musio education oannot be divoroed from other 
phases of eduoation and, therefore, these prinoiples apply to 
eduoation in general as well as to musio education in particu­
lar. 
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1. 
Improvement in teacher training necessitates the oon­
tinuous evaluation of present training in the light ot present 
conditions taced by music teaohers in service. 
2. 
FUndamental to the sucoess of a musio education program 
is the formulation by the music educator, or student in train­
ing, of a definite philosophy ot musio education. 
3. 
In oonformance with the principles of a democraoy, the 
music educator should be free to formulate his own eduoation­
al philosophy. 
4. 
The music educator's philosophy should be adapted to 
his school or sohools, to the communities in which he is em­
ployed, and to the state and nation. 
5. 
The school music eduoation program should provide tor 
the abilities, interests, and needs of all the students in 
training. 
6. 
Competent instruction is fundamental to securing the 
best results in music eduoation. 
7. 
Music education in its high~st sense means the guidanoe 
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or students through secondary and proressional schools with 
training adapted to both present and probable future needs. 
8. 
There should be no rigid line separating regular 
classroom work in music and other musio aotivities generally 
classiried as "extra-currioular." 
Method of Procedure 
In deciding upon the method of procedure, the limits._ 
tions or the task as already set rorth were taken into con­
sideration. Psychologists and experts in measurement have 
long recognized the validity of results obtained through a 
wide sampling in the use or achievement and intelligence 
measures. others have demonstrated the validity of gauging 
the opinions and evaluations or large groups through the same 
idea of wide sampling. Regardless of the method used, in 
the last analYSis, methods of evaluation or training must 
rest upon and reduce fundamentally to the consensus of opin­
ion or those aotively engaged in demonstrating the use or 
such training in actual situations. 
Educators are realizing the neoessity of leaving the 
oollege and university classrooms and laboratories to see 
how well their theories and applications are funotioning. 
The need of cooperation between the worker in the field 
and the teaoher in the olassroom continues to increase as our 
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modern life grows more and more complex. This cooperation. 
if sincere. results in a unifi.cation of purpose. a strengthen­
ing of effort. and in a motivating factor which drives onward 
to new and greater accomplishments. It is evident that opin­
ions given by music educators in regard to the training they 
have received should serve as a measure of the effectiveness 
of that training. provided, as set forth in the preceding 
paragraph, that the sampling of opinions is sufficiently wide. 
When one considers the fact that more than eleven 
hundred persons are listed in the Indiana School Directory of 
1939-1940 as teaching music in public, parochial, and private 
schools, the vastness of the music education field in Indiana 
becomes apparent. Probably. more than fifty per cent of 
these teachers are teaching music as a part only of a heavy 
SChedule of other subjects, and do not regard themselves pri­
marily as music teachers. Two hundred and sixty-two teachers 
are listed in the Indiana School Directory as teaching music 
in nine of the larger cities as follows: Indianapolis, ninet1­
six; Gary. forty-one; East Chicago and Hammond, each twenty; 
South Bend and Ft. Wayne. each nineteen; Muncie. eighteen; 
Evansville, fifteen; and Anderson. fourteen. 
To make the present study valid it was decided to send 
questionnaires to one hundred teachers in all parts of Indi­
ana and teachers in all branches of the music education field. 
In addition to the questionnaires, it was decided that at 
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least twenty musio teaohers should be interviewed, personally, 
in order to strengthen the validity of the ratings given by 
the teaohers through the medium of the questionnaires. No 
effort was made in advanoe to determine the olassifioation of 
the teaohers to whom the questionnaires. were sent or to deter­
mine their years of experienoe in teaching music. However, 
this element of ohance proved its value in that the question­
naires returned represented the opinions of a widely scattered 
and widely varied group whioh fell easily into four olasses, 
namely, general supervisors, oombined instrumental and vocal, 
instrumental only, and vooal only. The years of experienoe 
were also widely distributed as were the size of oommunities 
and sohools, resulting in trends of opinion noted in the first 
fifty per cent of returned questionnaires and continuing 
through the remaining fifty Per oen't. 
Two main divisions of the questionnaires were formed be­
fore the letters containing the questionnaires were posted: 
namely, one group, hereafter called the "A" group, the members 
of whioh were known to be graduates of music schools, and the 
other group, hereafter called the "B" group, the members of 
whioh were not known to be graduates. This seoond group 
therefore oontained teaohers who were probably graduates as 
well as those who were not graduates. The final ratings were 
made more valid through a comparison of these two groups. 
The opinions received from the teaohers who were visited per­
sonally aided in strengthening the validity, also. 
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The ~uestionnaire 
The questionnaire included the following: 
General Information 
1. Type of position held -- whether 
vocal, instrumental, general supervision, or 
a combination of both vocal and instrumental 
teaching. 
2. Whether or not the teacher taught 
other subjects in addition to music; if so, 
what were those subjects, and what proportion 
of the teaching schedule was devoted to musio. 
3. The range of salary -- $500.00 to 
'l,OOO.OO. , $1,000 to il,500.00, $1,500.00 to 
'2,000.00, $2,000.00 to $2,500.00, and over 
2,500.00.!
4. Number of years of experienoe in teaoh­
ing musio. 
5. Whether or not the musio equipment
provided was adequate. 
5. Whether or not the teacher was provided
with adequate and satisfactory class and re­
hearsal rooms. 
Undergraduate Training 
The teachers were asked to cheok their evaluation of 
fifty-one oourses and aotivities generally found listed in 
the oatalogues and bulletins of oolleges, universities, teacher­
training sohools, and musio schools in Indiana. The fifty- one 
items were listed in the order and grouping most gene rally 
found in the catalogues, bulletins, and courses of study. No 
attempt was made to give preference to any subject, course, 
'il 
or activity. Three spaces were left on the right of each 
item in which the teachers were asked to check one. These 
spaces in order were designated as absolutely essential, de­
sirable, and unimportant. 
An important factor in the evaluation of the results 
of the study is the method of evaluation. The teachers were 
requested to check each item as they applied !£ their ~ 
success in the actual teachins of music. 
Items in this part of the questionnaire were classi­
tied into the following five divisions: I. Applied Music -­
twslve items; II. Music Educa~ion -- eleven items; III. The­
oretical Studies -- ten items; IV. Academic Studies -- fif­
teen items; and V. Music Education th::ee items. 
Following these five divisi;us for the evaluation of 
the college courses as they applied to their own success in 
the actual teaching of music, the teachers were asked to: 
1. List any courses or training not in­
cluded above but which they telt were abso­
lutely essential to their success a s a music 
teacher. 
2. List any course or training not in­
cluded above which they felt was desirable 
but not essential. 
The teachers were asked to list five courses taken ia 
undergraduate work in order of their importance to their 
success as music teachers. A large portion of the teacheI's 
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responded to this request, resulting in an additional 
strengthening of the validity of the study. 
The remainder of the questionnaire regarding evalua­
tion of the oollege oourses was used to learn: 
1. In what ways they believed that 
sohools of higher learning might improve the 
training of prospective musio teachers in 
undergraduate work. 
2. Through what ways and means sohools 
of higher learning might assist music teach­
ers now in service. 
High Sohool Courses 
In compiling the section devoted to the evaluation of 
high school subjeots and aotivities, no attempt was made to 
learn which subjeots and activities contribute to future 
success in oollege 1£ ~ cultural way. The teachers were 
asked to check only suoh courses and aotivities which they 
felt contribute directly ~ ~ hiBh school student's success 
1£ ~ oolle~e oourse 2! studl leading toward publio school 
musio teaohing. 
The items inoluded were taken from high school courses 
of study and included the following: English, Sooial Studies, 
SCienoes, Mathematios, Languages, Commercial, Practical Arts, 
Athletios, Journalism, Vocational Guidance, Safety Education, 
Dramatics, Debating, Departmental Clubs, Musio Subjeots, 
Applied Musio, and Music Ensembles. 
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The teachers were also asked to list any subjects or 
actlvitiesnot included in the ~uestionnaire which they felt 
to be of direct value to a high school student's success in 
a college course of study leading toward public school music 
teaching. A space was also left for additional suggestions. 
In order to enable the teachers to be absolutely 
frank in their opinions and evaluations without eny fear of 
publicity which might result from such opinions and evalu­
ations, they were requested not to sign their names or give 
the nrunes of the school or system in which they were teach­
ing. The results accordingly represent the sincere opinions 
of a large group of music teachers, representative of Indi­
ana's music educators. 
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CHAPTER II 
TYPES OF POSITIONS, OT~~R SUBJECTS TAUGHT, 
PROPORTION OF TIME SPENT IN TEACHING 
MUSIC, YEARS OF MUSIC TEACHING 
EXPERIENCE, ADEQUACY OF llUSIC 
EQUIPMENT AND CLASS AND 
REHEARSAL ROOMS 
Classification as to Types 
The questionnaires were divided into t he four general 
types to facilitate recording and to nake the comparisons of 
the results more meaningful. As shown in Figure 1, sixteen 
per cent of the A Division (conSisting only of graduates) were 
classified as general supervisors; thirty-seven per cent were 
classified as teaching both vocal and instrumental music; 
twenty-one per cent were classified as teaching vocal; twenty-
six per cent were classified as teaching instrumental music. 
In the B Division (consisting of both graduates and 
non-graduates) fourteen per oent were classified a s general 
supervisors, fifty per oent as instrumental and vocal teach­
ers, fourteen per oent as vooal teaohers, and twenty-two per 
cent as instrumental teachers. (Figure 2) 
Combining the A and B Divisions, fifteen per cent were 
classified as general supervisors, forty-two per oent as instru­
mental and vocal teachers , eighteen per oent as vooal teaohers, 
and twenty-five per oent as ins trumental teachers. (Figure 3 ) 
It will be noted in the s e percentages that t here is 
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FIG. 1. - CLASSIFICATION AS TO TYPES-A DIVISIDN 
(ALL GRADUATES OF A MU SIC COURSK) 
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little difference between the A and B Divisions. The oom­
bined instrumental and vocal group is the largest , however, 
in the B Division, eight per cent higher than the A and B 
Divisions taken together. Probably this is due to the taot 
that the teaohers of group A, oonsisting of conservatory 
and oollege graduates, have speoialized in oertain fields 
over at least a four-year undergraduate oourse. Should this 
assumption prove true, the salary ranges of those who speo­
ialize in vooal teaohing and in instrumental teaohing should 
be higher. 
If we assume the general supervisors to be e~ually 
oonoerned with all phases of musio instruotion, and that 
those teaohing both vooal and instrumental are e~ually 
interested in voice and instruments, it will be apparent 
that the average opinions of the Divisions, separately, or 
the average opinions of all t .he teachers, should give valid 
appraisals representing the oonsensus of opinion of Indiana 
musio teachers. 
Teaohing Other Subjeots 
One interesting disolosure in the study is the faot 
that twenty-seven per oent of all the teaohers are teaching 
other subjeots in addition to musio. We oan assume, t here­
fore, that at least one out of every four music teaohers in 
Indiana is licensed in, and ~ualified to teach, other sub­
jects than music. The question arises as to whether or not 
these teachers are as concerned about music education as 
those teachers who devote all their teaching time to music. 
It seems appropriate to state at this point that those part­
time music teachers visited personally were as interested as 
the others and in several instances were apparently more 
concerned with the advancement of music education than the 
average music teacher. If this interest is general, many of 
these part-time music teachers should be encouraged to con­
tinue with professional music training in order to realize 
the fullest measure of this interest. 
More teachers in the B Division reported themselves 
as teaching other subjects than those in the A Division. 
(Figure 4) This may be due to the fact that many of them 
are not graduates of a public school music course or that 
some of them began teaching before the present four-year re­
~uirements for public school music teachers. The difference 
of eight per cent between the two Divisions is of interest 
and should provide incentive for further study and investi­
gation. 
Of the subjects taught in addition to music, Art ranks 
highest with English and Social Studies as second and third, 
respectively. 
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Salary Ranges 
Fifty-seven per cent of all the teachers reporting re­
ceive salaries which fall between $1,000.00 and $1,500.00. 
Five per cent fall below the $1,000.00 level. Thirty-eight 
per cent are above $1,500.00, sixteen per cent above $2,000.00, 
and two per cent above $2,500.00. (Figure 5) 
Sixty-one per cent of the salaries ot all teachers in 
Group A who reported on this item tall in the $1,000.00 to 
$1,500.00 range with only three-tenths of a per cent below 
that range. However, thirty-nine per cent of this group are 
above the $1,000.00 to $1,500.00 ra~ge, one per cent more 
than those in the combined groups. (Figure 6) 
Fifty per cent of Group B have salaries from $1,000.00 
to $1,500.00 with fortr per cent of the salaries above that 
range. Ten per cent fall below $1,000.00. Thirty-five per 
cent receive salaries between $1,500.00 and $2,000.00 and 
five per cent above $2,000.00. 
This would indicate a small difference in salary rank- ' 
ing between the group known to be college or music school 
graduates and the group containing both graduates and nOD­
graduates. This difference would probably be more striking 
if the non-graduate salary ranking could be computed and 
accurately compared with Group A. 
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Experience and Salary 
A more interesting picture is presented through a com­
parison of salary on the basis of years of teaching experi­
ence. Sixty-two per cent of all teachers ,dth experience of 
from one to seven years inclusive have salaries between 
$1,000.00 and $1,500.00 with ten per cent below $1,000.00. 
Twenty-seven per cent of this group have salaries above 
$1,500.00, and ten per cent from $2,000.00 to $2,500.00. 
(Figure 8) 
Teachers with from eight to fourteen years, inclusive, 
have salaries grouped as follows: fifty per cent, $1,000.00 
to $1,500.00; thirty-nine per cent, $1,500.00 to $2,000.00; 
and eleven per cent, $2,000.00 to $2,500.00. 
In the group with experience from fifteen to twenty­
one years, inclusive, fifty per cent fall in the $1,000.00 
to $1,500.00 rank while thirty-three per cent are in the rank 
of from $2,000.00 to $2,500.00, twenty-three per cent more 
than in the first ranking and twenty-two per cent more than 
in the second ranking. 
Half of the teachers in the upper two rankings receive 
salaries of from $1,000.00 to $1,500.00. The unusual feature 
in comparison of these upper two rankings is that, While no 
difference is shown in salaries of the lower fifty per cent, 
teachers with from eight to fourteen years of experience have 
twenty-two per cent more in the range from $1,500.00, but 
16 
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FIG. 8. - SALARY RAI'mES ACCORDING TO YEARS OF TEACHING EXPERIENJE 
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twenty- two per cent less than teachers with from fifteen to 
twenty-one years of experienoe in the salary range of from 
$2,000.00 to $2,500.00. This seems to indicate that for at 
least fifty per cent of the teachers in this upper range, 
longer experience brings a marked increase in range of salary. 
The study indioates that of all the classifications of 
music teachers the lowest salary range is that of the vocal 
teachers with seventy-three per cent receiving from $1,000.00 
to $1,500.00. In direct contrast, only thirty-five per cent 
of the instrumental teachers are in this range with sixty-
five per cent receiving above $1,500.00. Of this sixty-five 
per oent, the instrumental teachers divide as follows: thirty­
five per cent, $1,500.00 to $2,000.00; twenty-two per cent, 
$2,000.00 to $2,500.00; and eight per cent, $2,500.00 and over. 
(Figure 9) 
While nearly three-fourths of the vocal teachers re­
ceive $1,500.00 or less, seventeen per cent of the teachers 
of both vocal and instrumental musio receive from $2,000.00 
to $2,500.00, twenty-one per cent from $1,500.00 to $2,000,00, 
and fifty-eight per cent from $1,000.00 to $1,500.00. 
Various reasons may be assigned to the higher salaries 
received by instrumental teachers and these will be given in 
the section of the study allowed for the OOmments of those 
persons with whom personal interviews were held. 
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Adequacy of Equipment and Rooms 
In answering the question as to the adequacy of equip­
ment provided for the teaching of musio. only ten per cent of 
all of the teaohers reported having equipment which was en­
tirely satisfactory and fifty-four per cent replied that 
their equipment was fairly adequate. (Figure 10) Thirty per 
cent reported having less than adequate and six per cent much 
less than adequate equipment. The rating of the teachers on 
this item does not coincide entirely with observations made 
in visits to music teaohers and, most certainly not if com­
parisons are made between the equipment actually available 
to the teachers and the standards set by the Research Council 
of the National Music Educators Association. 
While it is true that the needs of music teachers. are 
more adequately met at the present time than ten years ago. 
it is safe to say that few, if any. of the public schools 
have equipment which may be· considered entirely adeQuate. 
In three of the sohools visited teachers were found working 
under handicaps, competing with other activities for use of 
equipment and rooms. and being compelled in one instanoe to 
rehearse groups in a building at least two city blocks away 
from the high sohool building. These systems are rated high 
in educational cirCles and splendid results have been obtained 
by the music teachers but an observer cannot but see that 
these splendid results are secured through outstanding teach­
ing ability and patience. 
18 
18 A 
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Despite the fact that a majority of teachers reported 
their equipment to be fairly or entirely adequate, a differ­
ent picture is presented by answers to the question in regard 
to whether or not the teachers have adequate and satisfactory 
class and rehearsal rooms. Approximately sixty-two per cent 
of the teachers reported that they did not have adequate and 
satisfactory class and rehearsal rooms. (Figure 12) 
Oomparing the answers of the four classifications of 
teachers we find that the general supervisors reported as 
follows on equipment and class and rehearsal rooms: sixty­
seven per cent, adequate equipment (Figure 11); fifty-six 
per cent, adequate and satisfactory rehearsal and class 
rooms (Figure 12). 
Sixty per cent of the vocal and instrumental teachers 
reported adequate equipment while sixty-four per cent stated 
that rehearsal and class rooms were not adequate and satis­
faotory • 
Seventy-three per cent -- the highest -- of the vocal 
teachers reported adequate equipment but sixty-four per cent 
stated they did not have adequate and satisfactory class and 
rehearsal rooms. 
The instrumental teachers reported the highest per­
oentage of unsatisfactory rehearsal and class rooms -- sixty­
seven per cent -- and sixty per cent stated their music 
equipment was adequate. 
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FIG. 12. - PERCENTAGES OF SATISFACTORY A.'lD UNSATISFACTORY 
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These findings wo.uld indicate that the vo.cal teachers 
regard their music equipment as mo.re adequate than the other 
teacher types but jo.in with all o.ther types, with the ex­
ception 0.1' general superviso.rs, in stating that rehearsal 
and class ro.oms are nDt satisfacto.ry. (Figure 12) 
The results o.f perso.nal interviews vdth music teachers 
and o.bservatio.ns made while at vario.us high schoo.ls will be 
stated later and will attempt to. po.int o.ut so.me o.f the mo.st 
serio.us difficulties faced by music teachers in their serious 
efforts to. train the students in their charge. 
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CHAPTER III 

THE GENERAL EVALUATION 

Foreword to the Evaluation 
Before going into the explanation of the study proper 
it is advisable to make some preliminary remarks in order 
that no misconceptions may arise in regard to the interpre­
tation of the findings. In any method of study or research 
involving the use of ratings we are apt to draw hasty con­
clusions because of some particular tabulations instead of 
reserving our judgment until we have read the entire study 
and are able to judge these uni~ue conditions in the light 
of the whole study. 
SOlle difficulties expected to be found in this study 
have already been stated and reasons were given for believing 
such difficulties would be overcome. We should mention here 
one important thought to keep in mind to avoid one major 
difficulty not heretofore explained. Our music schools, 
whether of the teacher training type or of the strictly 
professionai type, are concerned with the fullest develop­
ment possible for their students. Public school music 
teachers are often inclined to regard the business of teach­
ing as touching only their own particular field of activity. 
This is far from the truth. Our music sc.hools and music 
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departments are also interested in training those students 
who will not beoome teaohers but who may go into the conoert 
field, become private music teachers, or study musio for the 
important cultural values it offers. It is entirely just, 
then, that t h is study conoern itself only with music education 
and its value to those teaohers who are actively engaged in 
teaohing musio in the sohools of Indiana. 
In the present study one may come upon a rating of a 
partioular subject or field and, finding the value of that 
field oonsidered unimportant to public sohool music teachers, 
hastily conolude that it is not important to any musio stu­
dent. Then, too, an evaluation such as is made here cannot 
mean that only those oourses receiving the highest ratings 
will be valuable in training all prospective music teachers. 
We should not lose sight of the faot that, just as the abilities 
of t he t.eaohers in active service differ, just so do the abil­
ities and needs of the teaohers in training differ. Therefore, 
some of the subjects rated lower than some others may easily 
be the most important to some students, while those rated 
highest may be unnecessary to others. It is evident that con­
olusions must not be hastily made nor that we must not make 
too fine distinotions . Instead, we should oome to conclusions 
only when they are justified by data SUbstantiated by know­
ledge of oonditions underlying such data. 
To aocolllplish our objectives in evaluation we should 
strive to select only the most evident and justifiable dif­
ferences in the ratings. Should a subject or course fall in 
the lower range of ratings while another is in the upper we 
can assume with a degree of certainty that, wi thin the limits 
of our criteria (i.e., does such training affect success in 
teaching?) one is definitely more important than the other. 
But, even in such a situation, we must know the classifica­
tion of the teachers giving the rating. A teacher of voice 
in our schools has found certain training especially helpful 
while a teacher of instrumental music has found the same 
undergraduate training less essential. Our most important 
criteria in evaluating the entire field of training would 
Beem to be, "What training is considered as absolutely 
essential to the success of all the teachers?" Should we 
find that the teachers of all the classifications rate a 
course of s tudy high in value, we call take for granted t hat 
such a course is of vital importance to all music educators. 
It is on this l .ast point that the safest evaluation can be 
made. 
The following suggestions are given in the hope that 
they will enable interested persons to arrive at an impartial 
evaluation of music courses and training. The suggestions 
are the result of a slow but steady unfolding of the diffi­
culties in interpretation of the d'sta and were not completely 
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organized until all findings were recorded, tabulated. and 
compared. 
Suggestions 
In all sections of the study, first try to keep in 
mind those subjects which are most often found in the highest 
ranges, as those will probably be the ones considered most 
important to all olassifioations of the teachers. The series 
of graphs has been prepared with this purpose in mind. By 
noting, first, the results pictured in all the graphs one 
will be able to get a broad pioture of the entire evaluation 
and be better enabled to make a fairer evaluation of small 
differences in the ratings which 6.1'e to be found. The explan­
ation of the study accompanying the graphs or the conclusions 
and opinions offered should be accepted only after careful 
oonsideration. It is hoped that the study will not result in 
wrong interpretations due to carelessly skimming over the 
contents, but rather that any conclusions one may make will 
be justified through consoientious weighing of all the factors 
concerned. Many injustices have been the result of the ama­
teurish or biased interpretations of statistics whioh. when 
once accepted, are difficult to counteraot. One of the most 
pressing needs in all walks of life is the ability to hold judg­
ment in oheok until one is certain of the facts and all condi­
tions underlying such faots; 
Explanation of Plan of Evaluation 
A master chart, properly drawn and adapted to the re­
cording of all information provided by the questionnaires, 
now contains all the statistics from which the graphs were 
made. On receipt of a questionnaire it was given a number, 
and the data contained in it was recorded. In order to 
guard against error the master chart was then checked against 
the questionnaire. During the final computation of the re­
sults, the master chart and questionnaires were reexamined 
when the results deviated from what was c.onsidered normal. 
Those subjects rated as essential were marked"EtI in 
the proper space and column, and marks of tiD" and "Uti were 
recorded for the ratings of "desirable" and "unimportant." 
In the final tabulation it was found necessary to develop a 
scoring system for the ratings. The one chosen was the fol­
lowing: ~ach~" rating was given a point score of 2, and 
eaoh "D" rating was given a score of 1; no points were given 
tor those items (subjects) rated as "unimportant." The score 
tor each item was totaled and graphs were drawn for the total 
of all fifty-one items. Other tabulations Viere made for the 
separate divisions of the questionnaire: one eaoh for Applied 
Music, Music Education, Theoretical Studies, Academic Courses, 
and Education Courses. 
Other separate tabulations for each teacher classifi­
cation were made. These included tabulations of the ratings 
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of general supervisors, referred to in the study as "Type 1"; 
vocal and instrumental teachers, referred to as "Type 2"; 
teachers of vocal music only , as "Type 3 , " and teachers of 
instrumental music only , as "Type 4." Finer discriminations 
oould have been made but would have resulted in comparisons 
and findings which would have only minor, in any, signifi ­
oance. 
Import ance of College Subjects as Rated by All Teachers 
Figures 13, 14 , 15, and 16 give us a complete panorama 
of the subjects, courses, and activities listed in the Ques­
tionnaire. It will be noted now gradual the ranking descends 
from Conducting and Music Fundamentals in lfigure 13 to French 
and German , at the lowest point of the scale, in Figure 16. 
This makes it difficult to say with certainty just where the 
critical po i nt of evaluation - - that point in the rating 
scale where we oan say all subjects above this position are 
8vso1utely essential to teaching success in music falls. 
It is likewise difficult and probably inexpedient to mark a 
definite point on the scale below which are subjects whioh 
have no import ance in teaching success. Our evaluation must 
be broad and our generalizations must not become too refined. 
We can know, however, that all of the teachers have 
placed sixteen music items in rank before we find a subject 
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which is not in the music field. That subject is Speech, 
ranking in weighted score along with Instrumental Classes 
and closely followed by Chorus or Choir. Psychology and Edu­
cational Psychology are a little below the rank of Speech, 
giving us a suggestion of the importance granted to those 
subjects. 
The subjects or courses in the j,upper :fifteen items 
should be kept in mind in continuing through the study in 
order to note which, if any, are evaluated higher or lower 
by the A and B Divisions, or by the four teacher classifioa­
tion types. The majority of these upper fifteen items might 
be considered the most practical ones which signify training 
which is put into actual practice in training and continued 
in service. Among these fifteen items are five subjects 
are definitely music education courses with the high­
est ranking given to Observatio-Il and Practice Teaching. It 
is interesting to note that many of the comments made by 
teachers in personal interviews centered around problems 
dealing with these subjects. We may therefore g~ve prom­
~ ~ rarucing 2! Conducting, Music Fundamentals, 
Observation and Practice Teaching, Harmony, Sight Singing 
~ . 
Diotation, Piano, Senior High School Methods, Junior ~ 
School Methods, Elementary Methods, Instrumentation, Instru­
lIIental"Me.thods, Orchestration, Voice, Orchestra, ~ Prinoipal 
Instrument. 
If one is to accept a difference of ten points in 
rating, Conducting may be considered to be more important 
than the items falling below Piano, such as Senior High School 
Methods, etc. Likewise, we might assume that Observation and 
Practice Teaching and Harmony are considered more essential 
than Orchestra, Voice, and items below. A fairer, and prob­
ably more accurate rating would be to divide the entire range 
of the scale points -- one hundred thirteen downward to twenty­
nine (a total of eighty-four points) -- into four oections 
with twenty-two scale po.ints in each section. We could then 
say with much greater Jertainty, for instance, that Conducting 
and Music Fundamentals are more important in the opinions or 
the teachers than is the Instrumental Class, which has a rating 
of ninety, twenty-three points down the scale. On the same 
basis we could assUIlle that Senior High School, Junior lligh 
School, and Elelnentary Methods are more important than Musia 
History, which rates seventy-eight on the seale. 
Counting up rrom the lower end or the scale, beginning 
with Figure 16 and moving back to Figure 15, we find eleven 
non-musical items before we oome to the first music subject, 
Tests and Measurements in Musio, the lowest of the music 
courses in the ranking. The lowest eleven subjects include 
all of the foreign languages, all of the social studies, sci­
ence, and mathematics. Approximately the lowest ten per cent 
of the range contains no music subjects and no non-music sub­
3ects are included in the upper thirteen per ceJ::.t of the 
28 
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soale. In other words, both music and non-music items fall 
together in approximately seventy-rive per cent of the scale. 
Ranking by Divisions 
In order to obtain a broader view to permit discrimin­
ations, Figures 17 and 18 show the importance given to the 
subjects we have already noted in the upper ranges of the 
rating scale. The fifteen subjects rated highest by Group A 
and Group B are shown in these two graphs. It should be re­
oalled that Group A is composed of teachers who are known to 
be graduates of a public school music course, while Group B 
is composed of both graduates and non-graduates. We find 
further reasons to believe in the importance of those subjects 
found highest in the ranking by all of the teachers. Con­
ducting and Fundamentals are highest in both groups and, while 
some of the other subjects have changed position in the rating 
scale, all of them still remain in the highest ranking of fif­
teen items. 
One or two observations might prove of interest. 
Group A places Voice in the same ranking as the entire group 
while Group B rates Voice higher along with Piano. The Methods 
Courses receive practically the same rating by both groups. 
Proceeding further in the process of understanding the 
evaluation, the highest ten per cent of items ranked by the 
tour teacher types were selected and used for Figures 19, 20, 
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21, and 22. We can expect teachers in these classifications 
to differ in their evaluations of items owing to the value of 
certain subjects and courses in the particular kind of teach­
ing they are doing. As stated previously, our task is to 
find those courses rated high by all teachers and, in doing 
so, we will have reason to say such courses are of vital im­
portance. 
What are these subjects rated high by these four 
teacher classifications? We find four of the it ems listed 
by each of the four types. These are Conducting and Funda­
mentals, ranked either first or second, and Observation and 
Practice Teaching, wit.h two first ratings and one rating each 
of fourth and fifth places. Sight-Singing and Dictation is 
also included in all. These subjects, then, seem without a 
doubt to rank highest and, accepting our evidence a s justi­
fiable we can aco ept these as vitally important 1u ~ success 
~~ musio teachers. But, as remarked before, our discrim­
ination should not be too refined. Harmony occupies important 
places in three of the classifications, being omitted only 
by TYPe 3, the vocal teachers. Instrumental Classes, Voice, 
Junior and Senior Hi gh School Methods are found in three out 
of the four ratings. 
As is probably to be expected , Voice is not in this 
grouping in the classification of instrumental teachers j and 
Instrumentation and Instrumental Classes are not f ound in the 
highest ranking of the vo cal teaohers. This val'lation carries 
:n 
out a statement made earlier that the real value of sub ject s 
or courses will, in particular instances, vary in degree ac­
cording to the partioular type of teaoher. The raastel' chart 
shows that none of the subjeots ranking high in the evalua­
tion inoluding. all of the teaohers falls markedly in any of 
the individual teaoher type groups. 
It is interesting to note that the ranking of Speech 
was inoreased by the general supervisors, Type 1. It is very 
probable that speeoh plays a more important part in their 
teaohing, ooming as they do in oontaot with regular teachers 
and teaching classes in regular olass room situations. 
Ranking of Curriculum Divisions 
So far, our evaluation of the fifty-one items has been 
concerned with the ranking of individual items in relation to 
their point score in the total. We will get a still broader 
view by a comparison of the rating in terms of entire divisions 
of the curriculum. These divisions are Applied Music, Musio 
Education, Theoretioal Studies, Eduoation Courses, and l,oademic 
Courses. Figures 23, 24, 25, 26, and 27 present the ranking 
of each of the five divisions in terms of peroentage of eaoh 
above the average of the five divisions based on the total 
soores. or. as in the ranking of tl16 aoademic oourses, below 
the average. This average of seven~y-three and eight- hundredths 
was obtained by dividing the total of all of the soores by 
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five , the number of divisions of the curriculum. The per cent 
of score points given by the teachers in their ratings was ob­
tained by dividing the total score of eaoh division by the 
total score of all five divisions. The ranking above or be­
low the average score was determined in terms of per cent. 
Theoretical Studies ranks highest and is eleven and 
two-tenths per cent higher than Applied Music, eleven and five ­
tenths per cent higher than Music Education, twenty-two and 
four-tenths per cent higher than Educatioll Courses, alld fifty­
one and one-tenth per cent higher than Academio Courses. 
Using the same method of computatioll for the separate 
items in each of the curriculum divisions we secure another 
view of subject - rankillg. Figures 28 , 29, 30, 31, and 32 give 
thermometer readings in terms of the relation of each item to 
the average of all point scores. In Figure 28 Vie see immedi ­
ately that three subjects fall below the average, namely, 
Secondary Instrument, Small Instrumental Ensembles, and Small 
Vocal Ensembles , with the latter the lowest with a ranking of 
minus twenty-four and eight - tenths. Piano and Voice occupy 
first and second rankings, respectively. 
Four items fall below the average in Music Education as 
1s shown in l"igur e 29. These are Survey of SOhool Music Lit­
erature, Methods of Teaching School Music Literature, Music 
Integration with Other Studies, and Tests and Measurements i n 
Music , the latter the 10Viest vlith a rating of minus thirty and 
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BELOW THE AVERAGE POIN T SJORE 
'10 
5'0 
'/S"" 
~o 
~s;-
~o 
.':;).!> 
:20 
1.1" 
)0 
~-
-,­
-10 
-IS­
,. 
-.20 
-;1.s" 
-30 
-'3.> 
-'fo 
-'1"­
.,. '+ 7,9; 3't,~ 3 1,1. 3~." /').. ). 31.~ oJ...o -.2,'6 -IS:/ -3~ -:/'].. +/.3 
'fo 
35 
3 • 
.J.S' 
:2,­
u,­
IQ 
~-
::;;. '13. 0!. .. verca 
-5"' 
-/0 
- I!>-
- .10 
" t,,11 1'0/',,-, 
Sc or-e.~. 
- ~b 
-3. 
-3.> 
-'10 
-'-Is­
~ 
OJo G~/.~ 701ft1 
/'01,,7 .sCd 
<4V"I'4z' e" 
32 C 
FIG. 30. - RATING OF 'rHEORETIGAL STUDJES BY PER:;ENTAGES ABOVE AND BELOW 
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two-tenths. It is necessary to remark on the probable reasons 
tor the low ranking of these four subjeots. Survey of Music 
Literature is a title with which many of the more experienced 
teachers are unfamiliar. as is the case with Methods of Teach­
ing Sohool Musio Literature. Each of the , other low-ranking 
Bubjeots is also of recent origin in the curricula of Indiana ' 
music schools. 
Fundamentals and Conducting have a ranking of fifty­ I 
tour and six-tenths eaoh in the Theoretical Studies as shown 
in Figure 30. Three items in thi s division fall below the 
average. namely. Keyboard Harmony. Survey of Music Literature, 
and Counterpoint. the latter being the lowest with a rating 
ot thirteen and eight-tenths below the average. 
The music educator's evaluation of Academic Courses is 
vividly brought to light by Figure 31. All but two of the 
items, Speech and Psychology, are below the average and most 
ot them very low. We find Speech and Psychology high enough 
to merit a place of prominence among the regular music studies. 
Only three items were included in the section of the 
questionnaire devoted to Education Courses. Secondary Education 
is lowest with minus fifteen and eight-hundredths while Educa­
tional Psychology is plus twelve and two-tenths and Principles 
ot Teaching is plus nine and four-tenths. 
In order that a quick comparison may be made of the 
rating of each divis ion according to its relationship to the 
average. the right-hand column on each of the preaeding five 
./ 
. 

~ 
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graphs shows the thermometer ranking for each. 
An idea of the relationship of the three music divisions 
in comparison with each other is given in Figures 33, 34, and 
35. Vfuile the per cent of deviation from the average differs, 
it should be remembered that this point average is that of 
the music divisions only. This naturally raises the line. 
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FIG. 34A. - EV ALUATION OF' MUSE SUBJECTS BY ALL TEACHERS - COMPUTED 
FROM THE AVERAGE WEIGHTED POINT SCORE 0,' MUSIC SUBJ!!''CTS 
,. jil l' .HHr ' / ' !;t!'~~ J.til. 'f-~It:r 'ttl!1:.11 4:,1tt. 'l-. ~WI~tJj'tt.•~~ ~1 1_F;~fr-31 ±R'~ .~ , ..t +1:" -ilq~'V - J~ .L " ~ hr.,tt l-tt ,' : . ' , , - " : ' , . )-.~ w:; . ' Vi." ~-H , , , ; ,i" [j:: .c/,: ~' .itt ' ~F~ ,: -1~lr tttt-+ ~ 
, , , ,4', " ,0." , .' ,. , I :..(, 
I " f+~t: ,J: , 1JYJW,*' [.t<'l¢ ~~_. ~l ,-t j­ ! ',-HI~:-; ~ ~:h .~r ' ;l(t¥dkt'; ,_Fa; fl.. , ~+ Ii 1ftrr; ',' '" + ,+1,1 ",-~Ih~ ' ,-' - t;.:r J-)+ ' I~ t , 
, 
:.t$. 1:1' r~I'T i' H-I :.+' 1:+. -" .; It-I te''.- IU· . 
o U 0 ' ,. "t:->" ", m" I 0
:L' ' .,­ '" .l:""." "' f.!" "tlr ' il 
1::J+t lti -dj , ". t ff 14 .Hili - .t+;, 'I--"tl ~II ~ +Itt ,j ,4 ;~j", :jl\tij ':'W,rT+ f-jj.t 
Ii :-t t: i2 :.j.: 4 ' ,!+~ tt 1 ;.:;.~r:J: 1tl' ' 
1,-1-1'-,­ +r ',," ,,":':: ft +,> C t, t;,+:;:t I" t~ ,. If.-.­
1 . . , ' ~-f= h ' , . • ." '-'--+-~' . " , ,
T ':d:tG~ ~ , I=t - . . ,,' i ~I~, ~I 1-.. l-t ~ 1 
±!:!:i.!t<>-h ' , ' $ -<­ " , " , TT ~ tel-+­ '-l-!-i:t·'J. :';'" . . ,-l-l-W- ~!-' --" 'ft I", ;'t' --+-;­," "'."--:-r-' - + r- h., , 'L;~.,. ,­ '-le I-I ' '~ 
t--' " !l ,!,; tt­ " +I i . +j-H '+t J 
, _, +;:­ " . -Fj: r.t.. t-~ . , I t au 
t ~ +-t:: t , H " ,'H-t, , -j­
- ~:ill:t'"fl: " .j­ +." ' 'j-li" ~' . U++~ '" , H'1\! ", :r ': t - It I "1, " H- i ' r-tT'1­ + . . _ ..If: Ce' -IfH· II-, H, L± li ~ I-H­ l±±ln"min Li++ :...... . t­ ' 1++.;. -­I:;tt+ ,,ttt :±:t H-i-l. ~ f:+' ~, t3iJ1 , y:c~ 4~++! t+ 
t ~-I·tt ~: Itm 'if+ '1. ! ', l-tfiJ.'f1!' l+1t ' HIIt ' r " , " ' ' . ll>il~ ill .. 
I -W.W. -1-.. - . " :--u.'m' I-! . {' H-I-+: - , '4+<!."'~ 't-"tt t ,., .c" -­ !-+i·" ITi ~ ~' ... ,­
i ,t':" 
4 tt:,h~' ttt1' ,:E· '" , I "t' :tt-dl 
, _t ....... tj:.j:. ...' " ,.... 1 ,h :t+~1t .' '...... " '!. , --L...i....I I I '=titlttt:~.t-f' !F .t;U' '1 : . it' ~ ' UU' ~.__ . ,. ~ , __ ; _ ~ _ ... .L 
,-+ ':: .. .. . • , :' r+~+,: c,:" .. I-­ 'I', .' , 
,. ' >:.0 It +. :~ " '-li " ", •I ~.·. -. 't-: 41=+1­ ' . ,-­ ffi';- -t-----, -I-':A~CO.', ' ~', ! I: T -:' : , . - 'TT ,'r T' t-----, , ,. +t-~ 
.. t ..1---t- ~ - t-- ".- 1---.",- ~ +.,.. ... 
, •.-- " ! " ,",'j 1 f-+,- h' ------;-~~b" · __ ~ _'L .J.~ . ~ J' ~ ."±W(: ,· ·:tJ .I'i r,
,Jll H,lt:+-, -- ttt I'i_ c>.' ~+... - '3-0 ' E ~" · . -- ' J d ,
...... -. , ." • ··.lot t-- it- 1
.,', r'- .1 '1·,' Jt;" H ,.,I ~¥tT+ ,r±- :I "It·~ ' \;,;'j:,.:~ .: :: ''''[fl" ;':;;jV
.+. :. ' , I ' .. +" ,c -­
r' :: ',--t-c R-lI<-- '-+-II ,;, ' t, + : 
\ '+t. I - :{;i,,Y -~. 3'V :-JO'~ lb~':l;!t!-c~~,'I ' t. ;t'1:
...... .! , , ', '. T : ": ';, f...1 • 
1 . ' 
S:R::lIOHO .Sll8HCJV:HJ jO NOIJ,vmav.L :illlJ )'WHj S.L:lHl'tIDS .010 fl HI.LV1! -'9£ 'flU 
a t£ 
34 E 
FIG. 36. - DEVIATION OF RATINGS OF MUSIC COURSES FROM THE APPROXIMATE 
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CHAPTER IV 
EVALUATION OF COLLEGE COURSES THROUGH THE TEACHER.S' 
SELECTION .OF THE FIVE MOST IMPORTANT COURSES, 
. SUBJECTS, OR ACTIVITIES IN TERMS OF THE.IR 
IMPORTANCE TO EACH TEACHER'S SUCCESS 
IN THE TEACIDNG OF lImSIC 
Evaluation of Courses by Teacher Choices 
When the study was planned, several different methods 
tor validifying the result.s were considered. Validity lllay 
be proved through a comparison of the evaluations placed on 
the separate subjects and fields by different classifications, 
as was done in the general evaluation discussed in Chapter 
III. The general importance and unimportance of sub jects, 
courses, activities , and divisions of the music teacher 
training curriCUlum was disclosed by and through this proce­
dure. It was thought best to add to this validation of the 
study by the additional ranking of the curriculum by means 
of the subjects or activities considered to be of most im­
portance to those teachers reporting in the questionnaire 
plan. 
As already e~)lained in the discussion of the method 
of procedure, and explanation of the study questionnaire in 
Chapter I, provision was made in the questionnaire for teach­
ers to record the five courses or activities which were most 
1m.portant to their success as teaohers. Suoh a preference 
n nking of one to five gives us the highest possible refinement 
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of opinions and still allows for a measure of choice on the 
part of the teachers. The majority of the teachers reported 
on t his part of the study, that enables us to give an additional 
emphasis to the general facts brought out in the main body of 
the questionnaire . 
There is some argument for t he limited-response type 
ot pallor rating and some persons may prefer to aooept the 
findings of this part of the study rather than those of the 
general evaluation as reported in the previous ohapter. ~'le 
should be more ooncerned \uth a oomparison of ratings of the 
items in both sections of the evaluation, for in this way 
added reason for conclusions may be seoured. 
Method of Soaring 
Weight was gi ven to eaoh of the five different ohoioes 
reported in the questionnai res in the following manner: first 
choice, five points; seoond choioe, four points; third ohoioe, 
three points; fourth choioe, two points; and fifth choioe, 
one point. The points given are evenly distributed in order 
of importance, assuring a fair ranking acoording to the opin­
ions expressed by the teachers. 
It should be kept in mind in oonsidering the point­
r~ng of sub j ects, courses, and activities, that the teach­
ers were not asked to appraise the oourses listed in speoifio 
divisions of the usual undergraduate curriculum. Should we 
tind sub j eots omitted or entire fields of study i gnored we 
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should have a finer condensation of opinions, a definite re ­
finement of evaluation. These subjects or activities are in 
reality "the cream of music teacher training" and should be 
taken seriously, especially when they are also found in the 
general evaluation. 
Necessary Safeguards to Conolusions 
AB was expected, the teachers gave various titles to 
professional courses in music education. This is no doubt due 
to the wide variation in names of the subjects used by the 
music educators and emphasized by the schools of higher learn­
ing in entitling courses given by their faculties. While 
standardization often brings about a rigidity of procedure 
preventing changes necessary to true progress in keeping with 
the changing needs of our people, there does s eem to be a 
definite need for reclassifioation of our training currioula. 
Iducation oannot be confined in a straight-jacket of subjeot 
matter. One of the impressions received through personal 
interviews with teachers and disoussed in the final seotion 
or the study is that our musio teachers, and probably all 
teachers, have experienoed great diffioulty in unifying the 
of knowledge and training. Just what this 
unifying factor may be is a matter of much oonjeoture. 
As a result of this wide variation of titles of oourses, 
diffioulty was enoountered in recording the findings of 
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this section of the study. In most cases the choices reported 
could be tabulated under a particular subject heading after 
study of the entire ~uestionnaire and especially the teaoher 
olassifioation and teacher assignment as 'shown in the question­
naire. This was not the oase in the musio eduoation field 
where many of the teaohers reported methods of teaohing in 
such terms as general methods, publio sohool music, etc. It 
was found neoessary to tabulate such ohoices under the term 
"Methods - - No Other De signation." This problem necessitates 
a slightly different prooedure of evaluation than that used 
in the general evaluation but brings to light some factors 
whioh add immensely to the findings of our study. 
Another difficulty in tabulating the choioes was found 
1n the theoretical studies. For example, Musio fundamentals 
1s shown to fall s even and six-tenths point soores below the 
general average of all choices. Investigation in a few in­
stances disclosed the probable reason for this low rating in 
comparison with the very high rating given in the general 
eval~ation as reported in the preceding chapter. The use of 
the term "Fundamentals of Music," "Music Essentials," "Musio 
Fundamentals," and "Fundamentals of Musicianship," while con­
sidered in present-day curricula as beginning theory of musio 
is not gener ally thought of as such by the practicing pro­
fessional music educator. It is probable, therefore, that 
"Musio Fundamentals" should receive a muoh higher ranking than 
it does in the Cll0i06 evaluation. 
Tabulation of the Results 
The average of all the point scores was computed and 
used as a base of comparison. Figures 35 and 36 show the 
thermometer ratings of the deviations of the point sco res 
from the average. The dividing line is shovm to fall between 
the items, Principal Instrument and Orchestra. 'rhis line of 
separation should not be taken too seriously owing to the 
probable differences due to the factors mentioned above. 
Again, it should be emphasized that conclusions should be 
made only where the difference in rating is wide. 
Figure 35 shows Observation and Practice Teaching rated 
highest with the following items above the point score aver­
age : Conducting, Harmony, Sight-Singing and Dictation, 
Methods -- No Other Designation, Instrumental Classes, Piano, 
Voice, Instrumental Methods, Music History, and Principal 
Instrument . Referring again to Figure 33, we note that 
those items which ranked above the general average of point 
scores of music subjects and activities, are largely the same 
as those items above the average of point scores in Figure 35. 
In Figure 33, the general evaluation places dunior, Senior, 
and Elementary Methods well above the average , while in the 
ohoice rating these same subjects fall to about sixteen 
Icore points below the average. Were it possible to classify 
the ohoioes rated under the heading "Methods -- No Other 
Designation," one oould readily conclude with reason that the 
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extra soores would raise t hese methods oourses 12 ~ higher 
ranking ~ probably above, ~ at least ~~~ average 
score. 
The s ame reasoning applies in the rating of the item, 
"Music Fundamentals," whioh if misunderstood as to its meaning 
would suffer in rating. The investigations already referred 
to and suggestions offered by teaohers asked for in a later 
section of the questionnaire indioate beyond a doubt that 
most of the teachers not only regard the essentials of mus ic 
as vitally i mportant but also that this is one phase of music 
training that should be stressed throughout the four years of 
undergraduate study. A complete study of all the information 
brought to light in all the findings will substantiate this 
point. We cannot, therefore, eliminate Music Fundamentals 
trom the high place it was accorded in the general evaluation. 
The items listed as "Survey of Music Litera ture" and 
"Music History" may be considered as duplicld.tions in many 
training courses and also include that part of training 
styled as "Appreciation at Music" Which was not listed in 
t~ items of the general evaluation but was acoorded a near­
&Terage ranking in the choice-evaluation. We are justified 
in placing both the items, Survey of School Mus i o Literat ure 
a ranking well above the average of 
the point soares. This difference in names of courses mean­
ing the same in training or knowledge oontent is a further 
~dioation of need of a cla ssification of ourriculum cont ent 
40 
41 
into muoh larger fields than those commonly used in our train­
ing institutions. Verification of this conclusion i8 possible 
by combining the ratings History of Music and Survey of Musio 
Literature in the general evaluation, Figures 33 and 34, and 
History of Music and Music Appreciation in the choice-evaluation, 
Figures' 35 'and 35. III 2J:!£. final ratings 2! importance these 
!!ll ~ combined under lli ~ heading, "Survey 2! Music ~­
erature." 
We have reason to doubt the higher rating given to In­
strumentat_lon in the general survey, as we find this i tam 
rating approximately seven scor e points below average. The 
same applies to Orchestration which is below average in 
ahoice-rating and above average in the general evaluation. 
Other minor differences may be noted by comparison of the two 
sets of graphs referred to. 
Probable Ranking 
Study of the scores given various items in both the gen­
eral evaluation section as explained in Chapter III and the 
choice-r ating evaluation discussed in this chapter would indi­
aa~e the pr obable ranking of importance of the items. We 
have already emphasized the dangers of drawing distinctions 
whioh are t oo refined. The rating given here is subjeot to 
nrious factors and, except ~ ~~ extremes 2! high ~ 
no attempt will be made to say that definite sub­
Jeota are considered of mOre importance to musio t eachers than 
Vie can state with a high degree of assurance that t he 
following class ification acoording to importance to the 
teachers' success in the teaching of music is justified by 
the results of the study: 
2f Great Importanoe 
Conducting 
Observation and Practice Teaching
Music Fundamentals 
Harmony 
Sight-Singing and Dictation 
Piano 
Voice 
Instrumental Methods 
Of Minor Impor tance 
Glee Club 
Voice Classes 
Small Instrumental Ensembles 
Vocal Class Met hods 
Secondary Instrument 
Music Supervision 
Music Integration with Other Subjects 
Tests and Measurements in Musio 
Methods of Teaching Sohool Music Literature 
Counterpoint 
Note: -- Caution should be used in attempting 

t o disoount courses or activities in terms of the ob­
jeotives of our teacher-training institutions. Our 

evaluation is striotly confined to a rating of the sub­

Jects or activities solely in the light ot their im­

por tanoe, or unimportance, in the suooess of the musio 

teache rs . Such an evaluation does not mean, nor is it 

implied, that other subjects and activities do not con­

tribute, and possibly vitally, to the sum total of a 

per son's equipment for the task ot teaching musio in 

our public schools. But, we oan, beyond a doubt, say 

hat those subjeots listed above as very important, and 
based upon t he opinions of all teachers reporting in 
this study, are vital. Tho se are the act i vi t i eB in 
which the highest degree s of proficiency should be a t­
tained and around which the bulk of t he musi c training 
program should center. 
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Ranking by Teacher Types 
General supervisors: - - wnile our chief oqnoern in the 
study is to find what subjeots, oourses, or aotivities, of 
the musio eduoation ourrioulum may be oonsidered of most im­
portance, attention is again called to the possible differ­
ence in the values of oertain items to the different types of 
teaohers. 
Figure 37 shows the five subjeots ranking highest in 
the order of importanoe to general supervisors who responded 
with the f'ive-ohoice rankings. In order, the subjects are: 
~neral Methods, Praotice Teaohing and Observation, Conduot­
ing, Harmony, and Psyohology. As explained previously, the 
question of recording items listed under methods was im­
possible to solve and the designation was used to include 
all suoh doubtful methods of olassification. ~ie find Psy­
chology in fif'th rank, showing the importance attached to 
this subject. The responding group of general supervisors 
was relatively small compared witt, other teacher types j with 
I larger number of general supervisors, it is probable that 
Psychology would have taken a lower rank. 
The interesting thing about the highest five-ohoioe 
items is the oomparison with the subjects rated highest by 
all general supervisors as was shown in Figure 19. Two of 
the subjects a.re found in this grouping: namely, Observation 
and Pract ioe Teaohing, and Conduoting. Assuming that .the 
methods courses, if classifiable, were distributed among the 
various methods courses evenly, we note here a correspondence 
between the two graphs indicating validity in the ranking of 
general supervisors in the general evaluation. When we re­
alize that many teachers refer to all theory and music essen­
tials as "Harmony" we note a correspondence between Harmony in 
ligure 37 and Music Fundamentals. 
On the basis of such comparison we can classify the 
items considered of much importance to teaching success of 
general supervisors as follows: 
Conducting 
Observation and Practice Teaching
Music Fundamentals 
Instrumental Classes 
Elementary Methods 
Voice 
Piano 
Sigh~1nging and Dictation 
Instrumental Methods 
Instrumentation 
Speech 
I nstrumental and vocal teachers: -- Comparison of 
figure 38, 	 showing the five highest choices of the instru­
vocal teachers, with Figure 20, which gives us a 
the ten highest subjeots as rated by the instru­
vooal teaohers in the general evaluation, gives 
u definite reason for believing that Conducting, Harmony, 
T010e, Instrumental Class, and Observation and Praotice 
h aohing, are of greatest importance to this group. Inas­
8 0h as the teachers in this classification are concerned 
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FIG. 37. - FI'JE COURSES Ri.TED HiGHSST BY GENERAL SUPERliI3JRS IN TIfE 
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with both the instrumental and vocal fields, the results of 
their ranking of subjects and activities should be the most 
valid as far as t he entire music training currioulum is con-
earned. This is further supported by the fact that this 
olassification of teachers is composed of forty-two per cent 
of all the teachers reporting in the study. 
Remembering, also, that teachers reporting their 
ohoices of the five most important subjects, listed methods 
ot teaching under numerous titles which were classified 
Wlder the name of "General Methods - - No Other Designation" 
we can assume here that the vocal and instrumental teachers 
would rate methods courses as important as in the general 
evaluation. (Figure 20) In the ranking of subjects , ,we can 
presume with much more oonfidence that the group ranks subjects 
considered of greatest importance as follows: 
Music Fundamentals 
Observation and Practice Teaching 
Conducting
Harmony 
Voice 
Orchestra 
Junior High School Methods 
Senior High School Methods 
Sight Singing and Dictation 
Instrumentation 
Vocal teachers: -- Further strengthening the findings 
~ the general evaluation , Figure 39 , when compared with 
Figure 21, gives us reason to believe that all of the eleven 
items classifi ed in the upper four score points. as shown in 
Figure 21. may be considered of great importance in the suc­
cess of vocal teachers. All five items in Figure 39 are 
found in Figure 21. and an additional rating whioh includes 
"~neral Methods" again in fifth place in the choice-rating 
again gives us reason for including the methods courses as 
shown in Figure 21. 
The best selection, therefore. of the vital subjects 
in the success of the vocal teachers is as follows: 
Conducting
Sight-Singing and Dictation 
Piano 
Harmony 
Music Fundamentals 
Voice 
Observation and Practice Teaching
Chorus or Choir 
Elementary Methods 
Junior High School Methods 
Senior High School Methods 
Instrumental teachers: -- Instrumental teachers are 
oonsistent in that they place most importance in subjects 
dealing almost entirely with instrumental music with the 
exception of one subject -- Sight-Singing and Dictation. 
(Figure 40) It is without hesitation that we consider the 
following subjects among the most vital to the instrumental 
teachers: 
Music Fundamentals 
Instrumental Methods 
Conducting 
Instrumental Classes 
Orchestration 
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FIG. 39 . - FIVE COURSES RATED HIGHEST BY VOCAL TEACHERS IN THE 
CHOICE RATING 
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Possible Additions in Ranking 
Granting, of course , t hat the subjects that have been 
presented as being of great importance to eaoh of the four 
classifications of teachers are very high in value to teach­
ing success, we mi ght possibly add a few subje ots to the eigh't 
items listed as of great importance to all teachers. llCNr ever, 
18 have incl uded only t hose items of declared supremacy . 
Five-Choice Ranking of Divisions of Curriculum 
We noted in t he general evaluation in Chapter III that, 
as shown by Fi gUres 23, 24 , 25, 26, and 27, of the five divi­
aions of the curriculum, Theoretical Studies ranked highest, 
nearly double t hat of Applied Music and. Music Education, re ­
8pectivel y. Theoret ioal Studies clearly stood out as the one 
Hoelving the highest point scores. If we compare the rank­
the divisions i n t he general survey with those re-
from the five-choice r a ting as shown in Figure 41, we 
Dote that the Theoretical Studies are still mar kedly higher 
than Appli ed Music and Musie Education but t hat more emphasis 
1s given to Applied Music than Music Educat ion . The diff erence 
between these l ast t wo divisions is small and it is not enough 
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to say that one is more important than the other. Academic 
Courses and Education Courses are rated extremely low with 
only six per cent of the teachers ehoosing the former and 
only one per cent the latter. 
Academie Studies 
It will be absolute ly evident that the music teachers 
give very little credit to Academic Courses and Education 
Courses as being essential to teaching success. This, however , 
does not mean that the teachers look on such divisions of the 
curricul~with disfavor. The truth probably is shown best 
through opinions secured from music teachers in personal inter­
views. Mus ic teachers desire a broad, cultural background 
but have found that to be successful as musie teache rs they 
have to spend so much of their time in music activities that 
they have little time for any professional and cultural growth 
exeept that which comes from study and practice in ~usic fields. 
One cannot pass this topic without calling attention 
to the importance attached to the non-musical divisions of 
the eurriculum. Speech ranks highest with General Psychology, 
Educational Psychology, and Prinoiples of Teaohing not far 
below i n rating. Considerably lower, at least tan score 
points on the general evaluation scale, is English Composition. 
English Literature, while rated higher than the six lowest of 
the musio studies , is only twenty- seven score points above 
the lowest in rank. 
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Five-Choioe Ranking by Types 
This part of the study will be oonoluded with a refer­
to six graphs whioh are shown in Figures 41, 42, 43, 44, 
and 46. These figures readily reveal these facts: all 
types of teachers rank Theoretioal Studies highest with 
exoeption of the instrumental teaohers who rate Applied 
~lusio highest and give no importance as a vital measure of 
to Eduoation Courses. The vooal teaohers give the 
ranking to the Applied Music and Musio Eduoation divi­
Vooal and instrumental teachers rate Applied Musio 
higher th8l). Musio Eduoation while the general supervisors 
more emphasis on Musio Eduoation. 
The final graph, shown in Figure 46, is a ranking of 
the three musi o divisions of the ourriculum on the basis of 
seoured by taking the total of point soores given 
three divisions only. As eaoh of the other divisions 
exceedingly low, a oomparison based on the musio divi­
alone will probably give a more aoourate relative ap­
The thermometer readings in percentages reveal the 
Theoretical Studies ranks highest, with forty-
cent of the total; Applied Musio ranks s e oond with 

thirty-two and seven-tenths per oent; Musio Educ ation is 

lowest with twenty~si<r per oent. 
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FIG. 41. - RANKING OF DIVISIONS OF THE CURRICULUM BASED ON CHOICES 
OF ALL THE TEACHERS REFffiTING 
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FIG. 42. - RA'I'ING OF DIVISIONS OF 'fHE CURR I CULUM BASED ON THE COOEES 
OF GENERAl. SUPERvISORS 
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FIG. 44. - RATING OF DIVISIONS OF THE CUHRICULUM BASED ON THE CHOICES 
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CHAPTER V 
RATING TEE SECONDARY SCHOO-.., CURRICULUM IN 

TERMS OF ITS DIRECT CONTRIBUTION TO 

SUCCESS IN PURSUING A COURSE OF 

STUDY LEADING TOWARD PUBLIC 

SCHOOL ~WSIC TEACHING 

This pa.rt of the study, oonoerned with the rating of 
the secondary school ourrioulum in terms 2! its direct £Qa­
t rlbuti on to the suocess 2! those students pursuing under­
gr aduate oourses leading toward public sohool music teaohing, 
is not intended as a complete evaluation of our Indiana high 
school courses and activities. It is intended, however, to 
provide a basis for selection of high school training on the 
part of administrators, teachers, and others responsible for 
the wise guidanoe of future music educators. 
Many other factors enter into the public school prob­
lems of courses of study such as state requirements, l ocal 
teaching staff t requirements of oolleges and univers ities. 
and oount1ess others . These faotors are real problems which 
faoe the educators of today. and much attention is being 
given t hem. But, i :t is hoped that administrators may be 
able t o use the finuings of this study for the best interests 
of the future suocess of high school students who will become 
the mus ic teachers of t he State. 
The r anking of high school courses and aotivities is 
the result of a majority opinion of the teachers reporting 
1n this study and is a very reliable pioture of how our 
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Indiana music educators in the public school music field con­
sider these cour ses in the light of the criteria accepted as 
a foundation for the eValuation. 
It must always be kept in mind that this rating of sub­
ject s and activities is based entirely upon only one crit erion. 
In question form it is as follows: "Which 2!. the high school 
sub j ects ~ activities contribute directly 1£ future sucoess 
!!! college oourses leading toward public school music teach­
ing?" Special effort was made during the study to emphasize 
the fact that the purpose was not to rate the subjects on the 
basis of their cultural value. It is only natural ~ assume, 
therefore, ~ t hese ratings ~ not ~ opinions 2!. 2E£ music 
teachers 1l! regard to ~ actual worth Qf. 1M subjects rated. 
~ RATING CONC1!:RNS .QN1! m QUESTION .QI I MPORTANCE 1Q SUCCESS 
IN MUSIC TEACHER TRAINING. 
Only one series of four graphs was drawn to give the 
rating for the secondary school SUbjects. These graphs are 
largely self-explanatory. l!'igures 47, 48, 49, and 50. con­
sidered together and in the order named, show the per cent of 
teachers checking the various subjects. It will be noted that 
four music activities have a ranking of 93 per cent and upward, 
with Orohestra at the very top with 96 per oent. At the other 
extreme is found two subjeots considered as having no direct 
contribution to offer toward college success in music teacher 
training -- Trigonometry and Chemistry. 
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FIG. 47. - RAllKING OF HIGH S;OOOL SUB.B:CTS AND ACTIVITIES ON BASIS OF THEIR 
Drrur:T CONTRIBUTION TO SUCCESS IN COLLEGE MIl SIC COURSES 
fro, , 
-/06,-, 
...:$iJ­
J 
. ITTTrrTT " Q'jiol i 
~ , .'., .vC/ 
51 B 
n G. 48. - RANKING OF HI GH XHOOL SUBJ liX: TS AND AC TIV I TI ES ON BASIS OF 'l'HEIR 
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FIG. 50. _ RAl'lK ING OF HIGH S:;HOOL SUBJECTS AND AC TIVITES ON BASIS OF THEIH 
DIfill: T CONTRIllUTION TO S'XGESS IN CO LLEGE MUSr;; COURSES 
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Sixteen muslc subjects are rated in ]'igure 4'7 with 
both Voice Class and Composition in lowest position ..dth a 
percentage of seventy-five. We can therefore give the rank­
ing as shown in Figure 4'7 as the one best adapted ~~O the cri­
terion upon which the rating was made. This ranking is as 
foll ows : 
1. 	Orchestra 
2. 	History and Appreciation, Piano 
3. 	Band 
4. 	Harmony 
5. 	Theory, Choir, Chorus, Glee Club, Vo i ce , 
Small Vocal Ensembles, Principal Instru­
ment, Small Instrumental Ensemoles 
6. Instrumental Classes 
'7. Voice Class, Composition 
The rating of the other high school subjects and activ­
ities begins with Figure 48. Speech is decidedly the most 
important and is eleven per cent higher than Dramatics and 
English Grrunmar. The next interval is twenty per cent and 
divides Dramati os and English Grammar from Typewri t ing 
which is rated fifty-one per cent. 
It would seem beyond a douot that our Indiana music 
educators as a body agree that such a course as the follow­
ing would be the most effective for students who plan to 
enter t he profession of music teaching: 
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I. 
Major Subjeots and Allied Aotivities 
Music 
Orohestra 
History and Appreoiation-Piano 
Band 
Harmony 
and 
other cboral and instrumental 
training as may be available 
in 	high sohools and 
communities 
II. 
Subjeots Other than Musio 
Speech 
Dramatios 
English Grammar 
Typewriting 
It 	will be noticed by referring again to the graphs 
that no non-music subjects or activities rating less than 
fifty per oent are included in this oourSe of study. This 
does not mean that other subjects will not be of importanoe 
to 	music students who plan to become musio teachers. We are 
not oVerlooking the real objeotive of the high sohool, whioh 
i s 	 the fullest development of students so that they may be­
oome intelligent and effeotive oitizens. 
Our high school boys and girls are eager to learn hoVl 
to 	do t hings. Opportunity was taken on the visits to high 
schools to talk with dozens of pupils. These pupils are vi­
tally interested in music, especially those taking part in 
musical aotivities. But -- and here is the orucial point for 
the oonsideration of the administrators of our SChools -­
praotically all those boys and girls who were not members of 
53 
54 
mus ical organizations had the desire to take part in them . 
The Cluestion is. "'Nhat are the music teachers going to do 
about those thousands of Indiana boys and girls who are 
out s ide music organizations?" It is true that many of them, 
probably the great majority, have never shown marked abilitJ 
i n music. AnoU!e r CJ.uestion arises: "Is this any reason why 
they should not be induced to take part in some music train­
ing which would help them and in which they could achieve 
some measure of success?" 
Some of the music teachers visited are taking these 
questions very seriously. They are seeking for the answers. 
Some are throwing away the chance of prominence which often 
comes from centering only upon those pupils who are able to 
perform best. Those are the teachers who talked most earnest ­
ly and to whom a great amount of courtesy, fellowship, and 
admiration was shovnl by music pupils in their organizations 
and classes. The present study cannot show a solution to 
these vital problems, but with the continued advancement of 
... 
the music t raining in Indiana, it is entirely possible that 
at tention will be given to the musical life of all our youth. 
Additional Suggestions 
No mention of conducting was made in the CJ.uestionnai re 
s ent out, but a large per cent of those reporting mentioned 
this training as important to future music teachers. The 
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teaohers are of the opinion that every opportunity should be 
given these students to assume responsibilities by training 
beginners, acting as student directors, and learning how to 
fi l e, :r::end, repair, and to organize music eCJ.uipment. Several 
t eaohers intimated in private conversations that their sucoess 
really was assured when some high school music teacher per­
mitted them to assume such responsibilities when they were 
high school students. 
Contests 
'I'he study brought out nothing definite as to sny gen­
eral agr eement on the question of contests. Many teachers 
are definite in their belief that no one movement has brought 
about development in musical performance more than the high 
schoo l festival and contest idea. One unique angle found was 
that tLese teachers are not all enthusiastic about the contest 
and festival idea. The following quotation, the actual words 
of one of these teachers probably sums up the majority opin­
ion: "Contests are absolutely necessary to publio school music 
and espeoially if we are to continue developing excellent 
soloists, but I must admit that the problem of training oom­
peting groups is a 'headache' and I wi s h something could be 
found t o eliminate the bad features." 
One progressive city superintendent cooperated with the 
instrumental teacher in trying to find a substitute f or the 
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oontest idea . The pupils interested in musio were inter­
viewed individually and it was finally agreed that all musical 
groups would make a special effort to sohedule public appear­
anoes throughout the year in lieu of going to the festivals 
and oontests . The instrumental teaoher told me that his 
musioa l program had not suffered but that, in addition to 
trai ning his groups on the reoommended contest numbers, his 
organizations had aOQuired a muoh larger repertoire for pub ­
lio perfomance. He admitted, however, that the problem of 
developing soloists was increased by dropping the contests. 
The truths about the evils and benefits of contests 
and festivals appear to be half-truths and no definite state­
ments , pro or con, are advisable. 
Other Suggestions 
Many other suggestions were made by teachers answering 
the questionnaires but the wide variety of these suggestions 
prevents the listing of all of them. Probably t he most im­
portant, in addition to the ones about the contest and con­
duc t ing, is that teachers of music in the s ame school systems 
should be trained in more than their speoial f ie ld and should 
cooperate in teaching some of the work in the other music 
fields . There is evidence of a need for better unification 
of music teaching in the high schools. In n~~erous ins tances 
the vocal teaoher knows nothing of the work of the instru­
mental teacher , and vice versa. Several of the teaohers 
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i nterTiewed personnally brought out this problem as a vi tal 
one and pointed with emphasis to several cities where one 
teacher of abil ity heads the music work in both br anches and 
sees that the other teachers are working together in a friend­
ly , cooperative manner. The systems referred to require 
each teacher of a special line to teach beginners in another 
branch of music. Any public appearance of a school or ganiza­
t ion means the joint responsibil1ty of nll the ,teachers. If 
it were not that names of teachers or schools are excluded 
from this study, those cities coming nearest to this i deal 
set-up in music education could be named and described more 
in detail . Publicity should be given such successfully oper­
ating mus ic organizations. 
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CHAPTER VI 
SUGGESTIONS OF TEACHERS FOR ll,WROVING UNDERGRP.DUATE 

P REPARATION, AND 'flAYS AND fiiE ANS THROUGH vlRICH 

TEACHERS IN SERVICE MAY BE AIDED 

Improving Undergraduate Preparation 
Answers to this part of the questionnai re were numer­
Ou.s and varied but the sum total of all the suggestions re­
gardi ng the undergraduate training of prospecti ve teachers 
of public school musio is exceedingly interesting. These 
suggestions gi ve us a broad idea of the music education pro­
f ession and show definite trends of opinion regarding the 
prepar ation needed in undergraduate work. 
Probably the one major emphasis of all these suggestions 
i s t he need for more praotical t raining and l ess emphasis on 
t heory whioh oannot be put into practice immediately. This 
t r end is also noted in the conversations with the music teaoh­
ers. 
Owing to the various ways of expressi on , this part of 
the s tudy was somewhat diffioult to tabulate and summarize . 
The suggest i ons we~e oheoked and written on separate she ets 
of paper and organized under sub jeot headings . Even with this 
teo.hnique, many of the suggestions over lapped the subject 
headings. The probl e.m was muoh simpler i n seouring suggestions 
through the medium of the personal conferences; i n fact, the 
organization and summary of the suggestions as given here are 
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chiefly the result of these interviews. The following are 
given in the order of frequency and emphasis. 
Practical Versus Theoretical Training 
Many teachers believe that practioal training is the 
greatest need in undergraduate preparation. Some openly 
stated that eduoation courses failed to give them needed help 
beoause the theories learned were not put into practice and, 
even in observation and practice teaching, the oonditions for 
this training were far superior to situations they found on 
entering the teaohihg field. The questionnaires contained 
many comments along this line, emphasizing the importanoe of 
practical training. All comments in regard to practice teach­
ing and observation, training in voice and instr~~ents, the­
ory and education courses, would indicate that these teachers 
rank practical training more important than purely theoretical 
training. 
As far as possible, a frequency tabulation was kept, 
and suggestions and criticisms are given below in the order of 
emphasis: 
Practice Teaching and Observation 
One can report definitely that the musio teaohers be ­
lieve more practice teaohing is needed, . some teachers believ­
ing that this phase of preparation should begi n muoh earlier 
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than the senior year of the oourse of study. Others 
stressed the need of observation of teaching in both 
large and small schools. and the opportunity to do prao­
tice teaching a nd conducting with groups of varying 
abilities and in schools of all kinds. rather than in 
the more or less ideal situations usually found in train­
ing schools. 
Teaohers reporting and giving suggestions regarding 
training feel that something should be done to prevent the 
dis tinct break between the college or musio school and the 
situation found when they enter teaching. Some recommend 
aotua1 teaching experience in the field using the limited 
equipment found as well as going through the experience of 
teaching under the observation of a oritic teaoher. Others 
emphasize the need of critio teachers who know the aotual 
problems to be faced e1se~here and suggest less theoreti­
cal work. 
Conducting 
Many teaohers. especially those int ervi ewed per­
sonally. suggest more practioe in conducting . several 
recommending that this phase begin in the first year of 
training. One successful instrumental teacher states 
that conducting experience ' should begin in the public 
schools and continue through all professional training. 
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Applied Musio 
EmphasiS was plaoed on the ability to perform , 
some teaohers beUeving that standards f or graduation 
should be raised and that every graduate should be re­
quired to perf orm artistioa1ly on at least one instru­
ment and show definite knowledge of the ot her instru­
ments. The questionnaires oontained numerous suggestions 
along this line, suoh as, giving more instrument al work, 
placing more emphasis on instruments of t he band and 
orohestra , requiring more voice , allowing oredit for work 
done on all instruments , r equiring more participation in 
band , orchestra , ohoir, and small ensembles. 
The f ees oharged f or applied mus ic are r egarded 
as an obstaole to thorough t r aining in the instrumental 
field , i~ opinions of numerous t eaohers are to be reoog­
nized . Some teachers expressed appreoiation for the 
assist anoe given their high school graduates through 
s cholarships but added that, even with this assistance, 
some of their very best graduates tind it imposs ible to 
enter upon a course of training whioh would pr epare 
them f or musio teaohing in our schools beoause of t he 
great f inanoi al cost involved . 
Entrance Requirements 
Several teaohers stated their belief that t he 
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music teacher training schools should permit only those 
student s to matriculate who can pass rigid entrance re­
quirements. An interest ing conversation with an exper­
ienced public school music teacher who frequent ly observes 
students doing practice teaching brought forth his reasons 
tor believing that only the most capable students should 
be admitted tor training. From his observations he 
stated the fo l lowing reasons tor his opinions: 
1) only the practice teacher with ability gains 
the respect of the students, as our ins trumental and 
vocal ensembles in high schools contain gifted students 
who are quick to sense the shortcomings ot the student 
director; 
2l not hing less than deep musical feeling and 
artistic ability will enabl e a student teacher to do 
more t han attempt to be a good disciplinarian, and, 
3 ) the music profession is so broad that other 
f ields are open to those with insuffioient ability t o 
become excellent teachers . 
It i s only fair to state that one teacher ex­
pressed the opinion that growth comes only \nth years 
of experience and that our training schools should 
attempt to find weak points and develop interested 
stUdents to the greatest extent possible. Thi s view­
point would indicate a phi losophy which holds experience 
and industry as the key to success. It would be 
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interesting to know the correlation, if any, between 
knowledge, performing ability, and success in teaohing 
musio, and whether or not we should expect exoellent 
teachers as the outoome of four years of undergraduate 
training. 
Broad Training 
As was already noted in the comments about seo­
ondary school courses, some teachers feel that the musio 
training institutions should require each graduate to be 
proficient in both instrumental and vooal teaohing. 
These teachers pointed to the dangers of too much special­
ization within the music teaching field, claiming that 
muoh jealousy and misunderstanding often result through 
the separation of music teaching into two distinct di­
visions. This need for a broader training seemB to be 
felt in Bohool systems requiring several. music teaohers 
and in the oase of teaohers who find themselves trained 
in one field and are later required to teaoh in the 
other, also. 
Understanding of Educational Field 
While speoifically expressed in only a few in­
stanoes, there seems to be a distinct need for a broader 
understanding of the entire field of eduoation. Some 
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of the teachers told of misunderstandings with teaohers 
of ot her subJeots and of being subjected to oritioism 
because of a lack of knowledge of the curriculum and its 
construction. Talks with administrators who are vitally 
interested in music indicate this need for a broader 
knowledge of education, and one of these superinten­
dent s expressed himffelf as much concerned t or his music 
t eaoher because it was difficult to secure -cooperation 
in coordinating the music activities with o~her phases 
of the high school. He emphasized his feelings in the 
matter by saying "Miss sees nothing except 
her music teaching." 
Several teachers recommended that such education 
courses as History of Education, High School Organization, 
Junior and Elementary School Organization, School Admini­
str ation , and School Discipline, be considered either 
essential or desi rable in the public school music course. 
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CHAPTER VII 
FURTHERING PROFESSIONAL GROWTH OF TEACHERS 

ACTIVELY ENGAGED IN TEACHING 

PUBLIC SCHOOL MUSIC 

Furthering Professional Growt.h 
From a professional viewpoint, one of the most 
encouraging parts of the study was the unmistakable evidence 
that our Indiana musi c teachers ar e most vital ly oon­
eerned about their own growth as eduoators. There was 
found a desire to recognize shortoomings and diffioul­
ties and a willingness to do all within their ability 
toward the advancement of music eduoation. Probably 
t he only undesirable features found were the lack of a 
br oad oonoeption of the field of education, as evi­
denoed in nUmerous comments of the t eachers and the 
school administrators menti oned in the preceding chapters, 
and t he misunderstandings between teaohers which allegedly 
result from too much speoializat ion within the field. 
Great strides have been made in music eduoation 
throughout the state , espeoially in the instrumental 
and vooal ensemble work. Several teaohers gave desoriptions 
of the musio situation in their respeotive schools of 
only a few years ago and oontrasted the conditions then 
with . t he improved interest on the part of school men 
and students, excellent equipment, and the acceptance 
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of music training as a vital partin the total sch.eme 
of eduoation. But the situations under which the ma­
j ority of the music teachers work are far from what 
they should be. In many schools where the teachers 
were enthusiastic regarding present conditions, one 
could note that this enthusiasm was the result of ad­
vancement made from humble beginnings. Ideal situa­
tions may exist in the state, and they probably do, 
but these i deal situations are in the minority. 
One part of this study requested the teachers 
t o report on this question: "Suggest ways and means by 
or through which schools of higher learning may assist 
music teachers now in service." The suggestions re­
ceived were much eas ier to tabulate and summarize than 
those concerning undergraduate preparation, as the 
ideas of the teachers were more definite and construc­
tive than they had been in their comments on under­
graduate training. 
Centrali.zed Aid 
One very definite need is indioated by the ques­
tionnaires and the personal interviews: namely, that 
teachers want some centralized agency to provi.de con­
tinuous adviee and assistance in problems concerning 
music education. Most of the teachers read prOfessional 
music magazines but feel that such magazines do not suffice . 
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Teachers want a service which will provide reports 
on studies in the music field, expecially those dealing 
with situations in Indiana or comparable ones in other 
states. They want to know the better methods of teaoh~ 
ing groups and various phases of music courses taught in 
the schools. They desire to know of useful new books 
or magazines which touch directly on their problems. 
Some are interested in learning about new tests and 
measurements in music, especially those who have had only 
a few years of teaohing experience. They desire infor­
mation regarding materials to use with groups in speoifio 
looations and solutions to problems arising in their 
teaching situations. 
Bulletins issued at regular intervals are given 
as one method of providing this aid. Other agenoies 
suggested are a speoial department to aid gr aduates in any 
of their teaching problems, a state supervisor of music, 
a department from whioh recordings may be rented, a 
traveling advisor to come to the schools to confer with 
t he mus ic teachers , and forums on specific phases of 
music edueation. 
Clinics 
Clinics are regarded as 'extremely important ways 
ot aiding teachers in active service. Suggestions along 
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this l i ne included the following: more clinics at schools 
over the state with teaohers, not students of the schools, 
participating; more choral clinics, more instrumental 
olinios, and summer olinics for teachers. Some empha­
sized the need for outstanding men in the field to be in 
charge of the clinics, others that there should not be 
so much "red tape" before entering the clinics, and some 
suggested all commercial aspects should be omitted. 
Graduate Study 
Many of the teachers are genuinely interested in 
pursuing graduate study. There is a deeply felt need, 
if one takes all comments into oonsideration, for grad­
uate work, planned and arranged to provide for the indi­
vidual needs of the teachers in service. Probably one 
of the most emphasized trends of opinion was that the 
oourses of present requirements for graduation in 
graduate work should be rearranged 80 that eaoh teaoher 
can improve on the weaknesses he has found in his under­
graduate preparation. Some teaohers feel that graduate 
training should provide a basic working knowledge of 
the instruments foreign to them. Others believe that 
the third-grade proficiency demanded of teachers in 
aotive servioe is unfair and that t he applied musio t rain­
ing in graduate work should ooncern itself with improvement 
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along l ines whioh will be the most helpfUl in their jobs 
ot teaohing. Some teachers suggest more helpful, oonstruo­
tive, and praotical guidance in graduate study and that 
suoh study should be oontinuous. 
Contests 
Mention has already been made of the opinions ot 
t he teaohers ooncerning oontests and festivals. 'rbe sug­
gestions oonoerning ways and means through which the sohools 
ot higher learning may assist the teachers in service in­
oluded a number about the oontest idea. Some pointedly 
sai d that the schools should help "put a damper on the 
testival-contest idea before the administrators take ac­
t ion." Others stated the sohools should disoourage the 
extensive traveling of stUdent groups and that this is 
meeting with much critioism trom teachers and administra­
tors. It is t aken tor granted, however, that those 
teaohers who believe that ·~he testival-contest idea 
should be encouraged have reason to feel that this 
movement has adequate cooperation and support and there­
fore they did not feel called upon to suggest aid in 
this line. 
Additional Suggestions 
Several of the reporting ·~eaohers stated that more 
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help should be given teaohers in servioe to advanoe to bet­
ter positions, and that the musio training schools are con­
cerned chiefly in placing the members of graduating classes 
in some kind of a position rather than in aiding older 
graduates. 
Other suggestions were: discuss with teachers in 
ser vice the real problems faced by these teachers; help 
unity the music teaching within a given institution so 
that musicianship results. 
71 
CHAPTER VIII 

CONCLUSION ~~ SUNThffiRY 

The study indicates that at least one Indiana music 
teacher out of every four teaches one or more additional sub"; 
jects and that more graduates of a four-year music . education 
course are full-time music teachers than those who are not. 
In salary range, fifty~seven per oent of all the teach­
er s included in the study are found to reoeive from $1,000.00 
t o $1,500.00. Five per oent of the teaohers receive less 
than 11 ,000.00, thirty-eight per cent reoeive more than 
$1,500.00, and sixteen per cent receive more than $2,000.00. 
The lowest salary group is the vocal instruotors, seventy­
thre e per oent of whom receive between $1,000.00 and $1,500.00. 
Of all the teachers the instrumentalists receive salaries 
higher than any other teaoher classification. 
Only ten per cent of all the teaohers report that they 
have entirely adequate equipment; thirty per cent have equip­
ment oonsidered less than adequate; six per cent state the 
equipment available is muoh less than adequate. 
App r oximately sixty-two per cent report that they do 
not have adequate and satisfactory class and rehearsal rooms, 
the instrumental teachers comprising the group reporting the 
highest percentage of unsatisfactory rooms. 
Personal observations made on visits to Indiana 
s·chools justify the conolusion that much is needed in the 
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way of sa t isfaotory rehearsal and olass rooms. Musio train­
ing r equires not only good equipment but also sound-proof, 
or nearly sound-proof, rooms, planned espeoially for music 
t raining. Now that musio has received wide reoognition in 
educational oiroles, it would seem that it is opportune 
for Indiana music teachers to endeavor to secure the proper 
equipment and olass and rehearsal rooms. 
It is apparent that the vast majority of Indiana 
music teachers wish to grow professionally but find themselves 
greatly handicapped because of insuffioient finanoes. Prob ­
ably no other field of seoondary education requires as great 
an outley of both time ~nd money as music teaohing. The 
aver age teacher of music has spent years practicing on an 
instrument or voice while receiving private instruction. 
Training received in music education has in most instances 
cost much more than training in academic subjects. If our 
music teachers are to grow professionally, they should be 
paid salaries large enough to permit them to continue study 
in our music school~ , colleges, and universities. 
The General Evaluation 
The rating of all subjects in the general evaluation 
indicates that the teachers as a whole consider the following 
courses as very important to their success as music teachers: 
Conduc ting, Music Fundamentals, Observation ~ Practice 
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Teachinllj, HarmoIlY,Sight-Singing ~ Dictat ion, Piano, Senior 
High School Methods, Junior High School Methods~ Elementary 
Methods, I nstrumentat i on, Instr umental Methods, Orchestra­
tion, V.oice, Orchestra, and Principal Instrument. 
The eleven subjects rated lowest include all of the 
foreign languages, social studies, scienoe, and mathematios. 
None of the non-music courses are considered as being very 
important, but of these courses Speech ranks the highest and 
is followed fairly closely by Educational Psychology and Gen­
eral Psychology. 
Theoretical studies rank highest in importance with 
Applied Music and Music Education considerably lower. Edu­
cation courses are ranked much lower than the three music 
divisions and Academic Courses are considered of very little 
importance. 
Evaluation by Teacher Choice 
In analyzing the results of the ratings of subjects 
through t he five-choice method we find sufficient reason to 
accept the findings of the general evaluation. 
Our Indiana music teachers give us this rating of 
musio courses: 
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Q! Great Im20rtance 
Observation and Practice Teaching
Music Fundamentals 
Harmony
Sight-Singing and Dictation 
Piano 
Voice 
Instrumental Methods 
Qt Minor Importance 
Glee Club 
Voice Classes 
Small Instrumental Ensembles 
Vocal Class Methods 
Secondary Instrument 
Music Supervision
Music Integration with Other Subjects
Tests and Measurements in Music 
Methods of Teaching School Music Literature 
Counterpoint 
General Supervisors 
The study indicates that the general supervisors of 
Indiana consider the following subjects as very important to 
their success: 
Conduoting
Observation and Practice Teaching
Music Fundamentals 
Instrumental Classes 
Elementary Methods 
Voice 
Piano 
Sight-Singing and Dictation 
Instrumental Methods 
Instrumentation 
Sp~ech 
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Instrumental and Vooal Teachers 
Those teachers who teaoh both instrumental and vocal 
music rate highost the fo l l owing subjects: 
Music Fundamentals 
Observation and Practioe Teaching
Conducting
Harmony 
Voice 
Orohestra 
~unior High School Methods 
Senior High School Methods 
Sight-Singing and Dictation 
Instrumentation 
Vooal Teachers 
Those teachers who speoialize in vooal teaching rank 
the following subjeots as very important: 
Conducting
Sight-Singing and Diotation 
Piano 
Harmony 
Music Fundamentals 
Voioe 
Observation and Practice Teaohing
Chorus or Choir 
Elementary Methods 
Junior High School Methods 
Senior High School Methods 
Instrumental Teachers 
Music subjeots ranked highest by the instrumental 
t eachers are: 
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Music Fundamentals 
Instrumental. Methods 
Conducting 
Instrumental Classes 
Orchest:ration 
Principal Instrument 
Harmony 
Instrumentation 
Orchestra 
Band 
Rating of Seoondary School Curriculum 
Indiana music teachers attribute only minor importance 
to the regular academic subjects of the secondary school 
curriculum as far as these subjects contribute to the success 
of students in college courses leading toward public school 
music teaching. All of the music courses and activities are 
rated higher than the academic subjects. Speech training 
ranks considerably higher than other non-music subjects with 
dr~natics and English grammar considerably ~ower. Some im­
portance is given to typewriting which has a positive rating 
ot fifty-one per cent of the teachers . 
The study indicates that the teachers as a whole con­
sider the following suggested course as the one most valuable 
to future success in public school music courses: 
Music sub jects and a llied activities: -- Orchestra, 
History and Appreoiation, Piano, Band, Harmony, and other 
choral and instrumental training as may be available. 
~lUll"'ic subjects and activities: -- Speech, Dramatios, 
English Grammar, and Typewrit ing. 
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Suggestions and Opinions 
The study proves conclusively that the music teachers 
are viewing education and especially music education tn a 
practical light. Education must pOint toward something 
definite and the youth who graduates from high school should 
be prepared either to assume a definite place in adult soci­
ety or to enter upon advanced training. 
The teachers feel that there is no reason why the 
most talented of their pupils should not be permitted to 
receive advanced training in our institutions, and that the 
cost of this training should' not be so great as to prevent 
promising students from pursuing training leading toward 
public school music teaohing. Such training in advanced in­
stitutions should be practical, and much of the theorizing 
found in music education courses should be dropped unless 
it can be combined with actual problems encountered in real 
teaching and learning experiences. In short, music education 
should be ooncerned with the talented graduates of high school 
and see that they are given practical training that will send 
them into the teaching fields equipped to ineet the problems 
they will face. The lack of finance should not bar such stu­
dents from opportunities for service. 
The opinions of the music teachers definitely show 
that they believe our schools of higher learning should pro­
vide graduate instruction which will be planned to meet the 
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individual needs of the teaohers in servioe; thBt the require­
ments of high standards of profioienoy in applied music should 
be lov;ered in favor of training in voioe and instruments 
whioh will aid them in doing better the huge task of teaohing 
high school pupils t he many instruments of band and orohestra; 
that some oentral agenoy should be established to supply in­
format i on about new teaohing materials, newer methods of 
meeting teaching problems, and to assist the teachers in ad­
vanoing to better positions. 
In closing we oan sumrr.arize the Tesul ts of the oomplete 
study, including the ratings of courses and activities and 
the opinions and suggestions of the Indiana musio teaohers, 
in the following words: ~~ PRACTICAL. 
